Winter ’09  School of English and Theatre Studies
DRMA 6220 Aspects of the Theory of Drama, Theatre, and Performance

ENGL 6811 Special Topics in English

Topic: Critical Media Literacy
Class Schedule:  Mondays 2:30-5:30 in Massey Seminar Room

Mark Lipton, 109 Massey Hall, X 56049

liptonm@uoguelph.ca 

Context: Digital Media & Information and Communication Technology (ICTs)

The rise of the “information society” poses important challenges for Canadian educators and citizens. Some analysts suggest that a powerful new convergence is emerging where there is proliferation of media and digital technologies into every aspect of social life, on the one hand, and a blurring of boundaries between entertainment, commerce and information and communications technologies (ICTs), on the other. Young people now interact with, learn from and communicate through cell-phones, instant messaging and chat-rooms; they download and listen to music and view video on demand; and they produce their own media by way of computers, camcorders and digital photography. Most recent statistics cite 1,463,632,361 internet users worldwide
, of which approximately 22 million were in Canada
. Michael Geist
, our country’s leading authority on internet and e-commerce law surveys current census data and concludes: “nearly 40% of the Canadian population can scarcely recall a world without the internet and that this group unsurprisingly views digital issues as important” (2008). A growing body of research illustrates the increasing use of media in the schools
. In fact, according to the Pew Internet and American Life Project, there has been a 45% increase since 2000 in the number of teenagers who use the internet in schools
. A recent Canadian study suggests that as many as 94% of young people access the internet from home, 20% of these on their own personal computer. This national study of more than 5000 students found that children as young as Grade 4 begin to rely on the internet to stay connected to friends and explore social roles. Furthermore, 43% of Grade 5 students and 86% of Grade 11 students use instant messaging daily, while 28% of students download TV shows and movies from the internet and 31% of Grade 11 students have a webcam for personal use
. 

Media Literacy & Media Education

Beneath the astonishing figures of media and ICT use among young people in Canada, it is crucial to note the unevenness of media and internet access, as well as the haphazard implementation of media education in schools across the country. More particularly, access to media and digital technology and to critical education in the use of these technologies, are not distributed evenly in Canada. Most public discourse in this area focuses on issues of widespread access to a broadband internet connection but this graduate class considers local divides, knowledge divides and the educational implications of such inequities. Indeed, digital divides among young people and between schools and communities are deepening as these technologies become more influential in people’s lives. The readings in this course examine how digital divides are emerging whereby access to, and capacity for critical understanding of and engagement with media and ICTs are distributed in highly uneven ways, mapping onto other social, economic and regional inequalities. Simply put, not everyone who has access to digital media, uses it as an equal, and not every medium and media learning context invite the same level of engagement, creativity, curiosity and criticality. Darin Barney (2005) has posed three crucial questions in this regard: (1) How is the medium being used? Are users passive consumers or engaging in media use as active contributors? (2) What are the capacities, skills and literacies that allow the use of these technologies to contribute to, rather than diminish, their autonomy? (3) To what extent can technological abilities influence the development, design, content, and regulations of the medium?
 These important questions help frame required readings and class discussions.

While it is not the only response to contemporary trends in media and technology and young people’s media use, critical media literacy or media education curricula and pedagogies provide one strategy that allows children and youth to develop capacities to become more critically aware and active users of media and ICTs. Media education and media literacy research comprise dynamic fields of considerable debate and development, with diverse views on scope and strategies, as well as central concepts and purposes. Researchers and educators, particularly in Ontario, have been at the forefront of this field for two decades. In 1986, Ontario became the first educational jurisdiction in North America to make media literacy a compulsory part of all students' education from Grades 7 to Grade 12. Two years ago, the Ministry required media in Elementary classrooms. There is great debate about what should be taught in these classrooms. The most common approach is to view media as texts to be decoded and deconstructed, while also asking questions about media ownership, ideology, bias and representation of social interests. Because media literacy is included in the curriculum of Language and Literacy in the elementary grades and as a part of English in the secondary program, one common concern is the tendency for teachers to focus on textual fixation and code-cracking of television, film and advertising, and for media literacy to be subordinated to ‘real’ literacy objectives. Trends in critical media literacy insist that it is no longer sufficient to argue for wider dissemination and implementation of critical viewing skills, largely focused on decoding television, video and film as a subordinate activity within English and language learning classrooms. This graduate course Critical Media Literacy is uniquely positioned to stimulate rethinking about the full range of media and ICTs, their organization, impact, curriculum development, pedagogy and practice. 

The goals of our discussion are exploration, inquiry and discovery. Following the philosophy of these education and communication traditions, this course will ‘play’ with the tools of new media. Critical media literacy assesses how today’s technology plays a role in education. To this end, our ambition is to consider what’s new about new media—from an educational perspective. The open content movement – often understood as Web 2.0 or ICTs that invite social networking and user-generated content – is how this course engages these questions. Christopher Kelty explains the different social and technical movements within and among these trends to assess how open emerged as a metaphor taken up by institutions, publics and markets. This graduate course asks students to consider how the open content movement has ushered in new modes of social organization changing how people work and learn. Critical media literacy—in its broadest sense—addresses the serious disconnect between young people’s media practices and the official media literacy education in schools; this course addresses concerns about appropriate use of the media and information communication technologies. Opportunities and challenges of digital media within an educational context engaged through media, communication, cultural and performance theory provide a framework for examining the operations of curriculum and pedagogy within a complex web of attitudes and cultural practices. As a result, this course explores how media and ICTs can be powerful tools of communication, creativity, critique, persuasion, performance and education. 

Required Books:

Dewey, John. Experience & Education. West Lafayette, Ind.: Kappa Delta Pi, 1998.

Selfe, Cynthia. Technology and Literacy in the Twenty-First Century: The Importance of Paying Attention. Southern Illinois University Press: Carbondale and Edwardsville, 1999.
Warschauer, Mark. Technology and Social Inclusion: Rethinking the Digital Divide. MIT Press: Cambridge MA, 2003. 
Boler, Megan. (Ed.). Digital Media and Democracy: Tactics in Hard Times. MIT Press: Cambridge MA, 2008.
Kress, Gunther. Literacy in the New Media Age. New York: Routledge, 2003.
Kelty, Christopher. Two Bits: The Cultural Significance of Free Software. Duke: Durham and London, 2008. also available as a free digital book at <http://twobits.net/read/>

Recommended Books (Supplemented with Course Pack)

McLuhan, Marshall. Understanding Media: The Extensions of Man. Corte Madera, CA: Gingko Press, 2003.

Rosenblatt, Louise. Literature As Exploration. New York: Modern Language Association of America, 1995.

Postman, Neil and Charles Weingartner. Teaching as a Subversive Activity. New York, N.Y.: Delacourt Press, 1969.

Buckingham, David. Media Education: Literacy, Learning, and Contemporary Culture. Cambridge, UK; Polity Press, Malden, MA: 2003. 

Livingston, Sonia. Young People and New Media: Childhood and the Changing Media Environment. London: Sage, 2002.
van Dijk, Jan. The Network Society. London: Sage, 2006.
Lessig, Lawrence. Remix: Making Art and Commerce Thrive in the Hybrid Economy. Random House: New York, 2008.

Supplementary Readings | Digital Course Pack

Readings marked with * are required

(A) Foundational Readings: Background in: Marxism/Frankfurt School, Cultural Studies, Toronto School, New York School and Media Ecology, Transactionalism, Thick Description.

*Adorno, Theodor W. and Max Horkheimer. "The Culture Industry: Enlightenment as Mass Deception," Dialectic of Enlightenment, 1944.

*Barthes, Roland. “Myth Today,” Mythologies, 1972. 

Benjamin, Walter. “The Work of Art in the Age of Mechanical Reproduction,” Illuminations, 1936.

Geertz, Clifford. “Deep Play: Notes on the Balinese Cockfight,” The Interpretation of Cultures, 1973.

Gibson, Twyla. “Toronto School of Communication,” abstracted from Plato's Code: Philosophical Foundations of Knowledge in Education, 2000.
*McLuhan, Marshall. "The Playboy Interview: Marshall McLuhan", Playboy Magazine, 1969.

*Postman, Neil. “The Humanism of Media Ecology,” Keynote Address Delivered at the Inaugural Media Ecology Association Convention, Fordham University, New York, June 2000.

*Rosenblatt, Lousie. “The Transactional Theory: Against Dualisms,” College English 55/4, 1993.

Whorf, Benjamin Lee. “The Relations of Habitual Thought and Behavior to Language,” Language, Culture and Personality, 1939.

Strate, Lance. “Studying McLuhan as Media: McLuhan and the Media Ecology Approach,” MediaTropes Vol 1 2008: 127-142.

Strate, Lance. “Post(Modern)Man, or Neil Postman as a Postmodernist,” Et cetera Summer 1994. 

Strate, Lance. “Neil Postman, Defender of the Word,” ETC Winter 2003-2004.

(B) Related Media Studies Readings: Background in Digital Media, Copyright, Free Culture, Corporate Media Ownership, Net Neutrality, Semiotic Analysis.

*Bennett, W. Lance. “Changing Citizenship in the Digital Age." Civic Life Online: Learning How Digital Media Can Engage Youth. Edited by W. Lance Bennett. Cambridge, MA: MIT, 2008. 1–24. 

Duggan, Gordan (Appropriation Art). “51st State: It’s Us vs U.S. in the battle for Canadian Sovereignty,” 2008.

Fiske, John. “The Jeaning of America,” Understanding Popular Culture. NY: Routledge, 1989, pp. 1-21.

Lessig, Lawrence. Code. Basic Books, 2006.

*Lessig, Lawrence. Free Culture: How Big Media Uses Technology and the Law to Lock Down Culture and Control Creativity. NY: Penguin, 2004.

*Sandvig, Christian. “Wireless Play and Unexpected Innovation." Digital Youth, Innovation, and the Unexpected. Edited by Tara McPherson. Cambridge, MA: MIT, 2008. 77–97.

Wu, Tim. “Network Neutrality, Broadband Discrimination,” 2005.

(C) Readings in Critical Media Literacy Education: Current Research, Trends, Issues and Methods (& Background/Historical Context).

Bolter, Jay David. “Hypertext and the Question of Visual Literacy.” Reinking, D, Michael McKenna, Linda Labbo, Ronald Keiffer, (Eds.) Handbook of Literacy and Technology: Transformations in a Post-typographic World. Mahwah, NJ: Lawrence Erlbaum, 1998. 3-14. 
*Buckingham, David. “Introducing Identity." Youth, Identity, and Digital Media. Edited by David Buckingham. Cambridge, MA: MIT, 2008. 1–24. 

*Drotner, Kirsten. “Leisure Is Hard Work: Digital Practices and Future Competencies." Youth, Identity, and Digital Media. Edited by David Buckingham. Cambridge, MA: MIT, 2008. 167–184.

*Gee, James Paul. “Learning and Games." The Ecology of Games: Connecting Youth, Games, and Learning. Edited by Katie Salen. Cambridge, MA: MIT, 2008. 21–40. 

Hobbs, Renee. “A Review of School-Based Initiatives in Media Literacy Education,” American Behavioral Scientist, 48/1. Sept., 2004: 42-59.

Kellner, Douglas. “New Technologies/New Literacies: Reconstructing Education for the New Millennium,” Teaching Education 11/3, 2000: 245-264.

*Kellner, Douglas and Jeff Share, “Toward Critical Media Literacy: Core Concepts, Debates, Organizations, and Policy,” Discourse: Studies in the Cultural Politics of Education 26/3, Sept., 2005: 369-386. 

Kress, Gunther, “Multimodality,” Meaning, Learning and Representation in a Social Semiotic Approach to Multimodal Communication, 2007.

Lemke, J. L., “Metamedia Literacies: Transforming Meanings and Media,” Reinking, D, Michael McKenna, Linda Labbo, Ronald Keiffer, (Eds.) Handbook of Literacy and Technology: Transformations in a Post-typographic World. Mahwah, NJ: Lawrence Erlbaum, 1998.

Lewis, Justin and Sut Jhally, “The Struggle Over Media Literacy,” Journal of Communication, Winter 1988. 

*Livingstone, Sonia. “Internet Literacy: Young People’s Negotiation of New Online Opportunities." Digital Youth, Innovation, and the Unexpected. Edited by Tara McPherson. Cambridge, MA: MIT, 2008. 101–122. 

Livingstone, Sonia. “Media Literacy and the Challenge of New Information and Communication Technologies,” The Communication Review, 7:3/14, 2004: 3-14.

Meyrowitz, Joshua. “Multiple Media Literacies,” Journal of Communication, Winter 1998.

*Stald, Gitte. “Mobile Identity: Youth, Identity, and Mobile Communication Media." Youth, Identity, and Digital Media. Edited by David Buckingham. Cambridge, MA: MIT, 2008. 143–164. 

(D) Open Media/Technologies/Literacies/Education(s): Current Perspectives and Future Directions in Research

Bruns, Axel. “The Future is User-Led: The Path Towards Widespread Produsage,” FibreCulture Issue 11, 2008. 

D’Antoni, Susan. Open Educational Resources: The Way Forward—Deliberations of an International Community of Interest, UNESCO, International Institute for Educational Planning (IIEP), 2008. Available at:

<http://oerwiki.iiep-unesco.org/index.php?title=OER:_the_Way_Forward>
Harley, Diane. “Why Understanding the Use and Users of Open Education Matters,” Opening Up Education: The Collective Advancement of Education through Open Technology, Open Content, and Open Knowledge, Edited by Toru Iiyoshi and M. S. Vijay Kumar. Cambridge, MA: MIT, 2008: 197-211. 

Kahle, David, “Designing Open Educational Technology,” Opening Up Education: The Collective Advancement of Education through Open Technology, Open Content, and Open Knowledge, Edited by Toru Iiyoshi and M. S. Vijay Kumar. Cambridge, MA: MIT, 2008; 27-45.

Mackie, Christopher. “Open Source in Open Education: Promises and Challenges,” Opening Up Education: The Collective Advancement of Education through Open Technology, Open Content, and Open Knowledge, Edited by Toru Iiyoshi and M. S. Vijay Kumar. Cambridge, MA: MIT, 2008: 119-131. 

McGrath, Owen. “Open Educational Technology: Tempered Aspirations,” Opening Up Education: The Collective Advancement of Education through Open Technology, Open Content, and Open Knowledge, Edited by Toru Iiyoshi and M. S. Vijay Kumar. Cambridge, MA: MIT, 2008: 13-26.

*Organisation for Economic Co-Operation and Development (OECD). Giving Knowledge for Free: The Emergence of Open Educational Resources, Centre for Educational Research and Innovation, 2007. 

Walker, Edward. “Evaluating the Results of Open Education,” Opening Up Education: The Collective Advancement of Education through Open Technology, Open Content, and Open Knowledge, Edited by Toru Iiyoshi and M. S. Vijay Kumar. Cambridge, MA: MIT, 2008: 77-88.

Methods of Evaluation:


20% ––Question of the Day/Response to last class: 3 X 5 Index Cards

Due: each week – 10 times throughout the semester 

At the beginning of each class, students will turn in an index card (e.g., 3" X 5") with a question about the readings required of that day and a response to previous class discussion. What you write on these cards will help guide our class discussions and assessment of the required readings. Please demonstrate your active involvement in the class. Also, please see me during office hours to discuss these questions and my assessment of your participation. 

5% ––Negotiation 

Due: Week Two, January 12th
Please submit 250 words to describe your larger research goals; for MA students— a brief draft of your research project proposal; for Ph.D. students— an edited version of a SSHRC proposal or a draft of your dissertation goals. One of the first premises of media pedagogy is that the curriculum must be negotiated. When I know your larger research goals, I can try to address your interests with my curriculum and my research inquiry. 

20% ––Curricular Units—Teaching Media Literacy—Play—Mise en abyme

Due: Week Seven, February 23rd; we will ‘workshop’ these units weeks 5 & 6
Experiment with some form of ‘new’ media. Consider its educational use. Provide teachers with a step-by-step guide of how to use the technology. Design a curricular resource for classroom use. Reflect on the process. 

Step 1: Play

You’ll need to dedicate some time to working with a form of media with which you have limited experience; I’m not looking for technical expertise but experimentation, exploration and creativity. Your objective is both to play with a new tool (toy) and consider how it might be integrated into a teacher’s curriculum (any subject).   

Step 2: Describe, Dream & Design

Your eventual goal is to design (1) a ‘step-by-step guide’ for an inexperienced teacher (either secondary or elementary) and (2) a ‘curriculum tool’ (something for classroom use, e.g., media storyboard). First, you will need to describe ‘how to’ use the technology (in plain language) and provide a simple example; then you will need to apply your creative imagination and come up with some way a teacher might use this technology in a practical sense. The point of this assignment is to come up with something functional and helpful; the trick is to locate the praxes of our intellectual work. Keep in mind that media studies are a required part of the Ontario curriculum in K-12 classes. The format for each of this is limited to a single page (both sides). 

Step 3: Reflect

Please write a mise en abyme that considers your learning journey.

Though you will design units individually, I want to stress the collaborative nature of curriculum planning by providing opportunities for you to assist each other both inside and outside of class. 

‘Step-by-step guide’ examples: “how to . . .” (1) use a video camera, (2) make a sound recording, (3) use a cell phone text feature, (4) use facebook, (5) use a camera, (6) edit wiki pages, (7) edit video, (8) use search engines, (9) build a web page, (10) keep a blog, (11) analyze a still image, (12) make paper, (13) write a letter. In each example, you are describing how to use & teach these technologies. Your uses of ‘new’ media may be low resolution media. Each of these should suggest some creative ‘tool’ that a teacher could use as a classroom resource. 

45% ––Research & Writing









Due: Week Nine, March 9th 
You are asked to engage in independent, scholarly research by writing an analysis on a subject of your own choosing. I encourage creativity. I also encourage alignment with your other research goals. However, your analysis must interrelate required readings. Please don't ask how long. Papers that do not meet minimal standards of excellent writing will be returned unread. With your paper, please include a prologue – a kind of meta-text where you discuss your writing process, how you feel about your work, and reflect on what you have learned by writing the paper.  A mise en abyme!

10% ––The Last Word

Due: Week 12, March 30th  


This assignment gives you a chance to express your intellectual assessment of the work we undertake in the class. To complete this assignment I ask that you write me a letter that identifies key points of learning, shifts in your knowledge and a discussion of key theoretical terms as discussed in class. I ask that you reflect on your participation, on your learning process and style, and on your understanding of the theories presented in the readings. Discuss the readings, the assignments and your response to the class as a whole. Demonstrate what you have learned. Outline your contribution to the course in the form of a letter to me. Be sure to include a bibliography. 

Course Reading Schedule—to be negotiated

Week One: January 5th: Welcome--Introductions

Week Two: January 12th
History and Philosophy of Education, Media and Communication

Dewey and (a) Foundational readings from Supplementary Readings

Week Three: January 19th  
Continued

Week Four: January 26th 

New Media Literacy: Current Research, Trends, Issues and Methods 
Kellner, Selfe, Kress and (C) Critical Media Literacy Education from Supplementary Readings 

Week Five: February 2nd 

Continued; Curricular Unit sharing

Week Six: February 9th 

Continued; Curricular Unit sharing

Spring Break – February 16th – 20th
Week Seven: February 23rd
Rethinking Digital Divides: Dividing What?

Warschauer

Week Eight: March 2nd 

Tactics of Resistance

Boler

Week Nine: March 9th 

Lessig and (B) Related Media Studies Readings from Supplementary Readings
Week Ten: March 16th no class

Week Eleven: March 23rd 
Open Content and Open Education

Kelty and (D) Open Media/Technologies/Literacies/Education(s) from Supplementary Readings
Week Twelve:  March 30th   
Continued; All questions answered, all answers questioned
How to Read Analytically

1.  Look for important concepts and ideas and how they are explained and used. For example, is the concept "materialism" used? If so, how is it defined and employed by the writer?

2.  Look for factual material, data, and statistics that are used to support arguments.

3.  Look for arguments made by the author. Why does the author believe or not believe something? What methodologies are employed?

4.  Look for contrasts and comparisons. Frequently authors embed these in their texts. When you can, make a chart that shows these contrasts and comparisons.

5.  Look at the examples used. Are they relevant? Do they support assertions? Or are they too selective, neglecting other examples that might not support these assertions?  

6.  Look for threads, topics that keep coming up repeatedly. What significance do these threads have?

7.  Look for insights--this can be understood as seeing relationship between or among phenomena you never saw before. Are these insights valuable? Where do they lead you?

8.  Don't expect to agree with everything an author writes. If you disagree, make sure you have valid reasons. Even if authors are wrong about some things, they may be right about other things.

9.  Consider adaptations you can make. For example, essays on the nature of heroes and heroines in Greek mythology can sometimes be applied to characters in the media in interesting ways. You may not be able to find an article on a particular situation comedy, but you may find material on situation comedies in general or on humor that you can apply.

10.  What about the author's style? How important is style in convincing you to believe something? What is distinctive about the author's style?

11.  What sources does the author quote from? Do these sources give you any ideas about the author's point of view, politics, values?

Note:  You should keep these considerations in mind when you write, for readers will be using these analytical notions to interpret your papers.

University of Guelph Policy Requirements:

E-mail Communication

As per university regulations, all students are required to check their <uoguelph.ca> e-mail account regularly.

When You Cannot Meet a Course Requirement...

When you find yourself unable to meet an in-course requirement because of illness or compassionate reasons, please advise the course instructor in writing.. 

Drop Date

The last date to drop Winter 2009 courses, without academic penalty, is Friday, March 6th.  For regulations and procedures for Dropping Courses, see the Graduate Calendar. 

Copies of out-of-class assignments

Keep paper and/or other reliable back-up copies of all out-of-class assignments: you may be asked to resubmit work at any time.

Academic Misconduct

The University of Guelph is committed to upholding the highest standards of academic integrity and enjoins all members of the University community – faculty, staff, and students – to be aware of what constitutes academic misconduct and to do as much as possible to prevent academic offences from occurring.  The University of Guelph takes a serious view of academic misconduct, and it is your responsibility as a student to be aware of and to abide by the University’s policy. To better understand your responsibilities, read the Graduate Calendar. 
Electronic recordings 

Electronic recording of classes is expressly forbidden without prior consent of the instructor. When recordings are permitted they are solely for the use of the authorized student and may not be reproduced, or transmitted to others, without the express written consent of the instructor.
Grading System at the University of Guelph

Course grades help to determine who may or may not continue in a program to completion, to recommend advancement to a subsequent degree, and to determine eligibility for in-program scholarships and possible consideration for awards upon graduation. However, graduate coursework represents a smaller fraction of the student's overall evaluation than do undergraduate course grades. Performance in research is a key component of evaluation at the graduate level.

90-100 (A+) Outstanding. The student demonstrated a mastery of the course material at a level of performance exceeding that of most scholarship students and warranting consideration for a graduation award.

80-89 (A- to A) Very Good to Excellent. The student demonstrated a very good understanding of the material at a level of performance warranting scholarship consideration.

70-79 (B) Acceptable to Good. The student demonstrated an adequate to good understanding of the course material at a level of performance sufficient to complete the program of study.

60-69 (C) Minimally Acceptable. The student demonstrated an understanding of the material sufficient to pass the course but at a level of performance lower than expected from continuing graduate students.

0-59 (F) An inadequate performance
� Internet usage as of June 30, 2008. <� HYPERLINK "http://www.internetworldstats.com/stats.htm" ��http://www.internetworldstats.com/stats.htm�>


� Internet usage as of March, 2008. <� HYPERLINK "http://www.internetworldstats.com/am/ca.htm" ��http://www.internetworldstats.com/am/ca.htm�>


� Michael Geist is a law professor and CRC at the University of Ottawa. <� HYPERLINK "http://www.michaelgeist.ca/content/view/62/128/" ��http://www.michaelgeist.ca/content/view/62/128/�>


� Levin, Doug, Sousan Arafeh, Amanda Lenhard and Lee Rainie, “The Digital Disconnect: The Widening Gap between Internet-savvy students and their schools” 8/14/2002 Report published by the Pew Internet and American Life Project. <http://www.pewinternet.org>


� Rainie, Lee & Paul Hitlin, “The Internet at School” 8/2/2005 Report published by the Pew Internet and American Life Project. <http://www.pewinternet.org/>


� Media Awareness Network (2005) Young Canadians in a Wired World. <http://www.media-awareness.ca/english/resources/media_kit/news_releases/2005/ycww.cfm> 





� Barney, Darin. (2005). Communication Technology. Vancouver: UBC Press. 
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